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INTRODUCTION
At the direction of Governor Jim Justice, West Virginia State Superintendent of Schools W. Clayton 
Burch created the Taskforce for Remote Learning to provide guidance on how schools can 
implement continuous learning in the face of the COVID-19 mandatory suspension of in-person 
instruction. The taskforce developed the West Virginia Remote Learning Framework for the COVID-19 
Emergency document for counties to use when considering the types of information to include in 
their short and long-term plans. Governor Justice was pleased to have best practice information 
for West Virginia counties, schools, leaders, teachers, families, and students to use as the revise 
available and accessible learning protocols/plans in response to the COVID-19 emergency situation. 
The taskforce’s best practices and overarching recommendations respect that decisions are made 
locally and recognize that each county will consider which of the best practices meet the unique 
needs of their student population. This document has been developed by the West Virginia 
Department of Education in partnership with county superintendents and school staff. 
 
All information in this document is designed to support school counties in making decisions to 
address student learning needs during the COVID-19 crisis. This document should be reviewed by 
superintendents and their staff for consideration and/or guidance as they develop, review, and/
or revise their local remote learning plans. Other factors to consider in designing remote learning 
plans include access to technology, hardware availability, age of students, bandwidth availability, 
and the health and well-being of students regarding delivery models of information.

It is important to note that local school systems are providing remote continuous learning 
opportunities to their students outside traditional classroom teaching environments. Each county is 
addressing remote continuous learning through local approaches that best meet the needs of their 
student populations and local capacity. 

OVERARCHING RECOMMENDATIONS
These recommendations will be further refined as counties continue to implement remote learning 
and build a plan that allows for flexibility and unique responses. The Taskforce for Remote 
Learning’s overall recommendations are: 

ࢡ  Work with principals, teachers, and other stakeholders to assist in the development of your 
county plan

ࢡ  Consider the programmatic level best practices around student engagement opportunities, 
grading, social/emotional, counseling, and graduation

ࢡ  Assure that plans include special education services as well as addressing other special 
populations

ࢡ  Consider using summer learning opportunities to prepare students for the upcoming year
ࢡ  Create a clear and concise communication plan
ࢡ  Expand considerations to include suggestions for student engagement, family/home contact 

and counseling and
ࢡ  Include your next steps
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REMOTE LEARNING: PLANNING AND BEST PRACTICES
The goal of remote learning is to support students using a variety of digital and non-digital student 
engagement opportunities. While remote learning offers a multitude of resources for consideration, 
student engagement should not be compromised in the development of a plan and the selection of 
programs, services, and activities during the mandatory suspension of in-person instruction due to 
the COVID-19. Plans should:

ࢡ  Consider optimal ways to meet students’ educational needs in the broadest of terms in these 
unprecedented times 

ࢡ  Focus on continuity of learning 
ࢡ  Create remote learning environments that are educational, interesting and engaging to 

students 
ࢡ  Address concerns regarding where resources can be leveraged and are currently available for 

local school-district use 

The focus of remote learning should be on the continuity of learning and creating learning environments 
that are inclusive of all learners. Educators must be careful not to allow the lack of traditional, face-to-
face classroom instruction to amplify existing inequities for the students they serve.

All students need to have access to content and material. Keep in mind that many families have 
limited, if any, data or internet and one device that must be shared among multiple people. To 
ensure equal access, educators can provide activities that do not require internet access, make 
sure that IEP accommodations are met, and reach out to all families to help them support their 
children as much as possible. If some students are learning online while others are not, then offline 
activities should be educationally comparable to online activities and mirror the desired content, 
skills, and rigor.

The following suggested considerations are divided into early, elementary, middle and secondary 
learning. 

EARLY LEARNING (PRE-K – 2ND GRADE)
Student Engagement Opportunities 
It is critical to recognize and honor that the family is the child’s first teacher. Therefore, this 
document reflects the importance of each family member’s expertise in determining what works 
best for their children and other family members during this unprecedented time of crisis and 
change. While supporting the cognitive learning of all children, it is imperative that children’s social, 
and emotional, and physical health also receives sufficient attention and support. 

General Recommendations/Best Practices: We are seeking to strengthen the already existing 
partnership between teachers and families and assisting families as they embrace their role as their 
children’s teacher in a new and evolving way. To do this, families may be asked to, when possible:

ࢡ  Spend additional time with their children 
ࢡ  Play with their children 
ࢡ  Share their unique talents and interests 
ࢡ  Engage in suggested learning opportunities 
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The goal is that, over time, the family interactions touch on each learning domain of a child’s 
development. The emphasis is on play-based family learning experiences, not on the mastery of a finite 
list of skills. Educators may consider adding essential components to provide consistency such as:

ࢡ  Create projects/choice boards that gives students and parents flexibility of engagement activities; 
ࢡ  Include non-technology-based options; 
ࢡ  Consider ways to focus on relationships and connections and not just activities.

Remote learning resources for Educators and Families can be found under “Resources” on the WVDE 
COVID-19 page (wvde.us/covid19). 

About Screen Time and Young Learners: To assure children in these early grades are engaged in 
active learning, it is important to keep in mind the American Academy of Pediatrics (AAP) guidance 
for families regarding screen time with young children. The AAP recommends limiting screen time 
to 1 hour per day for children ages 2 to 5 years old (and that parents should co-view media with 
children). For children 6 and older, the AAP recommends placing “consistent limits on the time 
spent using media, and the types of media.” While the American Academy of Pediatrics recommends 
limits to screen time for children in the early learning grades, it is important to note that educators 
and families can utilize online resources that provide tips and other ideas for non-screen related, 
child-friendly experiences to do with children.

Educators should communicate learning opportunities for families that address the needs of all 
students. At the same time, it is critical that consistent messages are delivered to families by each 
educator or staff member who encounters that family. When working with families with children in 
grades pre-k through 2, educators can provide suggestions and resources to family members to help 
them support their children. Suggestions for working with young children may include:

ࢡ  Create a consistent, but responsive, daily routine and share it with children. Children learn 
best and are more adaptable to change when they know what to expect and have consistency 
in their daily lives. This is not intended to advise parents to create a regimented daily 
schedule that mirrors the daily school schedule, but rather, a consistent flow of the day that 
fits into the family routine. In fact, family members may choose to create a visual schedule for 
their child.

ࢡ  Spend time with their children each day talking about how the children are feeling.
ࢡ  Spend time with their children each day playing games (invented or purchased), telling 

stories, art/craft projects, outside nature walks, and/or reading books in any language.

Considerations for engaging children in grades pre-k through 2 in the learning process include: 
ࢡ  Young children learn through everyday play, exploration, and consistency in a safe and 

stimulating environment. The child’s relationships with families, caregivers, and family 
members are key for their healthy development. Children learn best by having the freedom to 
actively engage with their environment. Daily physical activity is imperative as well. 

ࢡ  Children’s play is a highly supportive context for development and learning. Children’s 
learning and development are multidimensional, so we need to use a holistic approach to 
cover children’s mind and body needs. Teachers should provide students and their families 
with ideas to construct an understanding of the world around them, especially supporting 
and encouraging their communication and social-emotional skills.

ࢡ  This is a time for teachers to promote activities and ideas for students and their families to 
make connections with their background knowledge and to support students’ critical thinking 
skills.

https://wvde.us/covid19
https://wvde.us/covid19
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Grading
Assessment at the pre-k through second grade level should be focused on children’s learning 
processes and progress, rather than on assignment completion and due dates. The use of artifacts, 
or evidence, that demonstrate evidence of learning can enable educators to provide relevant 
feedback for learning. In the early grades, some children can share their learning while others are 
unable to share or articulate what or how they learned. It is in these circumstances that the family 
may assist the child with documentation of their learning. In the early grades, developmentally 
appropriate assessments consist of authentic play-based, observational assessment. In a remote 
learning environment, that should focus on regular communication with families. Developmentally 
appropriate assessments for pre-k through second grade children that demonstrate continuation of 
learning may include: 

ࢡ  Photos of artifacts: family members can submit a photo of student work and the educator can 
provide feedback. 

ࢡ  Family phone calls: educator interacts with the child to assess identified skills/tasks/experiences. 
ࢡ  Video child’s skills: family member takes video of the child completing a task and shares it 

with the teacher utilizing a district-approved platform.

Social Emotional Focus 
The social-emotional development of young children is the key to maximizing the benefits of 
educational experiences at any time, but especially during this time of crisis. Young children are 
resilient and take their social-emotional cues from the adults around them. Stability in the forms 
of adequate sleep and physical activity, including adequate hydration, are essential for children. 
Physical activity provides opportunities for stress relief (stretching, walking, deep breathing, etc.). A 
sense of consistency and comfort can also be provided by ensuring children have their own space 
where they can relax and have access to materials (for drawing, taking a nap, holding a stuffed 
animal, looking at a book, playing with toys, etc.)

Providing information and explanations to young children in an age-appropriate way will help 
ease some of their uncertainty. Ensuring children are supported emotionally during this time of 
uncertainty is the foundation of any engagement opportunities that are provided.

EARLY & ELEMENTARY LEARNING (3RD – 5TH GRADE)
Student Engagement Opportunities 
Learning in the upper elementary grades emphasizes exploring an extended view of the world 
around the child, versus simply studying the world in the child’s direct proximity. It is important 
that educators plan and create academic and social engagement activities with a focus on the 
maintenance of previously covered content. Keep in mind that many families have limited, if any, 
data or internet and one device that must be shared between multiple people. As a result, ensure 
that educators make regular contact once a week minimally with individual families and children 
through a variety of methods that are appropriate to the needs and accessibility of each family and 
child. Example modes of communication may include:

ࢡ  Handwritten letters and notes
ࢡ  District or school websites
ࢡ  Social media and other web-based programs

ࢡ  Phones, automated calls, etc.
ࢡ  Email
ࢡ  Local news, cable channels, etc.



7

To optimize learning during a crisis, cross-curricular experiences that include multiple subject areas 
are encouraged. Physical education, music, art, social studies, and science are content areas best 
used to support English language arts and mathematics development. Cross-curricular experiences 
can highlight mathematics during physical activity, science as part of English language arts, or music 
as part of a social studies activity, for example. It is also important that educators and families 
understand that the home environment can likely include both indoor and outdoor opportunities 
for learning. Following are selected types of learning experiences:

ࢡ  Journals (could include open-ended questions or journaling about what students have 
learned, writing prompts, collection of activities completed, etc. Topics should not generally 
focus on the current emergency.)

ࢡ  Academic Activities (specific assignments, scavenger hunt, non-digital resources, pen-pals, 
software applications, read to parents, family members or siblings, books study, manipulatives, 
count money, etc.)

ࢡ  Social Engagement Activities (group video chats, written communication/emails to teachers 
and/or classmates, family board games, etc.)

ࢡ  Hands-on Activities (art, physical education, music, create your own board game, cooking, 
gardening, Lego building, connecting with nature, [e.g. keeping charts of daily weather, birds 
sighted,] etc.)

General recommendations for engaging children in grades 3 through 5 in the learning process 
include: 

ࢡ  Establishing office hours: educators should have availability/check-ins. (Be flexible with office 
hours. Children and educator availability could fluctuate.)

ࢡ  Being flexible. Keep in mind that children may have other familial responsibilities to prioritize 
or may have limited access to resources. 

ࢡ  Using tools the educators, students, and family members are already familiar with to 
communicate with children. Use common platforms across a county school district to alleviate 
any confusion for families or children. 

ࢡ  Focusing on children’s progress and learning, not assignment completion and due dates.
ࢡ  Creating cross-curricular work when possible to maximize efficiency. Read a science or history 

article or use English language arts-based questions for comprehension, discussion, and/or 
writing, for example.

Remote learning resources for Educators and Families can be found under “Resources” on the WVDE 
COVID-19 page (wvde.us/covid19). 

Grading
In grades 3 through 5, the grading process should focus on the continuation of learning. This 
process may include documentation of learning and giving feedback rather than assigning grades. 
Examples of this may include teacher/student collaboration, performance-based assessments, 
portfolios, journals, discussion posts, video responses, audio recordings, projects, choice boards, 
and other artifacts.

It is recommended that children’s grades must not be lowered as a result of remote learning but be 
enhanced. Assessment should be ongoing to promote engaging environments. How students provide 
evidence of learning should be differentiated based upon student circumstances. The decision to 
provide summative grades or report cards during the remote learning period will remain local.

https://wvde.us/covid19
https://wvde.us/covid19
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Assignments should be provided that allow children to work independently or with the limited help 
of a family member. Rather than assigning one task for all learners, it is important to give children 
choices that have limits. Potential examples include dioramas, foldables, maps, building maps, 
sharing information through reports, and other forms of self-expression. All possible efforts should 
be made in planning to provide appropriate academic learning experiences for all students.

Should a district provide report cards or summative grades, these should be reflective of the totality 
of evidence of learning submitted by each student. This body of evidence may differ based on what 
is submitted by each individual student and can be influenced by the level of connectivity, support, 
and other factors.

Social Emotional Focus 
Social connections are important. Encourage children to communicate with their friends to help 
maintain relationships and to ease the eventual transition back to school. It is recommended 
that the information found in the pre-k through grade 2 social emotional focus section that 
addresses children’s basic social and emotional needs also be considered for children in the upper 
elementary grades.

The priority for families during the remote learning period is safety, health, and well-being. Schools 
and families can partner to keep children emotionally and physically safe, fed, and engaged in 
learning. Ideas to further engage upper elementary aged children include having virtual spirit week 
or announcing special days to celebrate virtually to connect children socially and emotionally.

MIDDLE SCHOOL (6TH – 8TH GRADE)
Student Engagement Opportunities 
Best practice for student engagement recommends that the combined daily instructional task(s) 
for students in grades 6-12 not exceed 2-3 hours a day in total. When making content decisions, 
teachers should consider reviewing content and skills that are prerequisite for the next course in 
the learning sequence. Remote learning resources for Educators and Families can be found under 
“Resources” on the WVDE COVID-19 page (wvde.us/covid19). Some examples of approaches that West 
Virginia districts are implementing to help students stay engaged without becoming overwhelmed 
include:

ࢡ  Content Area Days – Dedicate certain days to specific subjects such as Math Monday and ELA 
Tuesday, thus asking students to sharpen their skills and knowledge in one content area per day.

ࢡ  Virtual Collaborative Planning – Meet virtually as a grade level team of educators prior to 
assigning instructional tasks to ensure that, with all courses combined, the amount of time 
for instructional tasks for students does not exceed 2-3 hours each day. 

ࢡ  Review and Reteach Activities – Engage students in a review or re-teaching of concepts 
and content addressed earlier in the year to ensure that the time spent on tasks is active 
learning time. 

https://wvde.us/covid19/
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More now than ever, schools should make an effort to support parents and families with reliable 
channels of communication and resources that may help to facilitate remote learning. Some 
examples of approaches that West Virginia districts are implementing to support students and 
families with reliable communication include:

ࢡ  Designated “Office” Hours – Educators set specific times to be available for student and family 
support such as ELA teachers being available on Tuesdays or setting specific hours each 
day for calls, emails, or video meetings. Remember to keep times flexible as educators and 
students have changing needs daily.

ࢡ  Connecting with Students in Multiple Ways – Increase students’ and families’ access to timely 
communication using email, making phone calls, writing letters, creating YouTube videos and 
sharing via the school’s social media pages, utilizing learning management systems, Office365 
tools, and/or sharing learning activities in the local newspaper.

Grading
It is recommended that the in progress grade a student had on March 13, 2020 should be the lowest 
grade the student would receive in the 4th nine weeks. For example, 3rd nine weeks grade could be 
applied as the 4th nine weeks grade and counties would have the discretion to apply further value-
added daily grades to the 4th nine weeks grade through review, enrichment, and focused instruction 
on content and skills prerequisite to the next course in the learning sequence. A student’s grade 
would not be penalized in the 4th nine weeks as they transition from classroom instruction to 
remote learning.

Social Emotional Focus 
The priority for families during the remote learning period is safety, health, and well-being. Schools and 
families can partner to keep children emotionally and physically safe, fed, and engaged in learning. 
 
Accommodations and modifications can and should be done when appropriate for students and 
their mental health.

Social connections are important; school staff should make every effort to contact all families/
students on a regular basis and open lines of communication for families/students to contact them. 
These contacts can be done using email, phone calls, and social media. If teachers are not able to 
utilize school phones, personal phone numbers can be hidden through the use of a phone number 
provided by web-based apps.
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HIGH SCHOOL (9TH – 12TH GRADE)
Student Engagement Opportunities 
Best practice for student engagement recommends that the combined daily instructional task(s) 
for students in grades 6-12 not exceed 2-3 hours a day in total. Teachers should also consider 
reviewing content and skills that are prerequisite for the next course in the learning sequence. 
Remote learning resources for Educators and Families can be found under “Resources” on the WVDE 
COVID-19 page (wvde.us/covid19). Some examples of approaches that West Virginia districts are 
implementing to help students stay engaged without becoming overwhelmed include:

ࢡ  Content Area Days – Dedicate certain days to specific subjects such as Math Monday and ELA 
Tuesday, thus asking students to sharpen their skills and knowledge in one content area per day.

ࢡ  Virtual Collaborative Planning – Work across disciplines prior to assigning instructional tasks 
to ensure that, with all courses combined, the amount of time for instructional tasks for 
students does not exceed 2-3 hours each day. Keep in mind that some students may also 
have instructional time dedicated to dual credit and/or CTE coursework. 

ࢡ  Review and Reteach Activities – Engage students in a review or re-teaching of concepts 
and content addressed earlier in the year to ensure that the time spent on tasks is active 
learning time. 

More now than ever, schools should make an effort to support parents and families with reliable 
channels of communication and resources that may help to facilitate remote learning. Some 
examples of approaches that West Virginia districts are implementing to support students and 
families with reliable communication include:

ࢡ  Designated “Office” Hours – Teachers set specific times to be available for student and family 
support such as ELA teachers being available on Tuesdays or setting specific hours each 
day for calls, emails, or video meetings. Remember to keep times flexible as educators and 
students have changing needs daily.

ࢡ  Connecting with Students in Multiple Ways– Increase students’ and families’ access to timely 
communication using email, making phone calls, writing letters, creating YouTube videos and 
sharing via the school’s social media pages, utilizing learning management systems, Office365 
tools, and/or sharing learning activities in the local newspaper. 

Grading and Credit
It is recommended that the in progress grade a student had on March 13, 2020 should be the lowest 
grade the student would receive in the 4th nine weeks. For example, 3rd nine weeks grade could be 
applied as the 4th nine weeks grade and counties would have the discretion to apply further value-
added daily grades to the 4th nine weeks grade through review, reteach, enrichment, prioritized 
activities, or other assignments. A student’s grade would not be penalized in the 4th nine weeks as 
they transition from classroom instruction to remote learning. 

Once 4th nine weeks grades are awarded to students, credit should be awarded to students who 
have passing grades. Based on grades as of March 13, students in danger of not receiving a high 
school diploma with their May cohort could “rescue” the failing grade or retake a course they failed 
by taking credit recovery classes. 

https://wvde.us/covid19/
https://wvde.us/covid19/
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During this time, high school students and seniors especially may have questions about credits, 
graduation, and next steps. It is recommended that schools endeavor to: 

ࢡ  Communicate to seniors, other students, and parents as to how the county will determine 4th 
nine week grades as well as how the county will address graduation ceremonies

ࢡ  Provide supports to seniors regarding transcripts, scholarships and graduation requirements
ࢡ  Contact all seniors that are in danger of not graduating to create a plan to get them on track 

for graduation
ࢡ  Work with collaborating colleges and universities regarding dual credits 

 

Social Emotional Focus 
The priority for families during the remote learning period is safety, health, and well-being. Schools and 
families can partner to keep children emotionally and physically safe, fed, and engaged in learning.

Accommodations and modifications can and should be made when appropriate for students and 
their mental health.

Social connections are important; school staff should make every effort to contact all families/
students on a regular basis and open lines of communication for families/students to contact them. 
These contacts can be done using email, phone calls, and social media. If teachers are not able to 
utilize school phones, personal phone numbers can be hidden through the use of a phone number 
provided by web-based apps.

Graduation 
Some graduation ceremonies will likely be postponed until it is safe to resume mass gatherings. 
Many counties have already committed to hosting an event, even if the ceremony needs to be 
postponed for a few months, while other counties have chosen to host a virtual graduation 
ceremony on designated graduation dates. Counties and schools should determine the approach to 
graduation that works best for their students and communities.

SPECIAL EDUCATION AND RELATED SERVICES
Student Engagement Opportunities 
Districts and schools are encouraged to provide student engagement opportunities to all students 
in formats that best serves their local communities. As remote learning is delivered to students with 
disabilities, the goal is to support students’ academic, social, and emotional growth. Thoughtful 
approaches, responsive and caring interactions, and critical and creative thinking will support 
student growth. 

Districts and schools need to be flexible and consider using a variety of delivery options as they 
make reasonable efforts to provide services to students with disabilities. These options should 
also offer consistency and structure. The principles of Universal Design for Learning (UDL) are 
particularly important as we address the needs of all students, especially students with disabilities. 
Communication and collaboration with families is of paramount importance in identifying the most 
appropriate methods of delivery. 
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While remote learning that utilizes technology may be the preferred choice, it cannot be assumed 
that every family or every student has access to the necessary devices and internet connections 
in their home. In many cases, students with disabilities are the ones without these available. 
Therefore, plans should include approaches that utilize non-digital remote learning to deliver 
content and experiential learning.

Students with disabilities have a wide range of abilities and needs. Remote learning delivery 
options need to encompass this range. While some students with disabilities require a 
unique curriculum, the majority are educated in the general education classroom. Therefore, 
collaboration and teaming between special educators and general educators is essential. From 
lesson development to assessment, the individual needs of students must be considered and 
accommodated to the extent practical.

While some flexibility is required during these extraordinary times, the rights of students with 
disabilities have not been waived. The U.S. Department of Education has released guidance for 
implementing the Individuals with Disabilities Education Act (IDEA) during the COVID-19 outbreak. All 
state and local decisions must comply with this guidance. Supplemental Fact Sheet  
(wvde.us/usde-fact-sheet)

Family Support
Since homes will be the new classrooms, it is critical that remote learning works in a multitude of 
family and home contexts. For example, students may be home alone while adults are working, 
they may be caretakers for siblings, coping with the illness or loss of a family member or struggling 
with their own anxiety and depression. Families may be struggling to adjust to and handle these 
challenges. Therefore, it is important to be empathetic to this circumstance and provide guidance 
and encouragement to not only students but their families as well. 

Families and caregivers may need extra support as they take on the role of learning facilitators for 
their children. This can be particularly challenging for the families of students with disabilities. They 
may need suggestions regarding how to differentiate their children’s learning techniques and be 
provided guidance on how to modify and accommodate learning within the home. Communicating 
with families and getting feedback is very important. They may need assistance in planning 
and organizing their child’s day so that it includes time for learning, sufficient breaks for other 
activities, exercise, etc. Beyond the content delivered through remote learning, families can also be 
encouraged to have mathematical conversations with their children and be taught how to engage in 
critical thinking through conversations during cooking, cleaning or planting a garden.

https://www2.ed.gov/about/offices/list/ocr/frontpage/faq/rr/policyguidance/Supple%20Fact%20Sheet%203.21.20%20FINAL.pdf?utm_content=&utm_medium=email&utm_name=&utm_source=govdelivery&utm_term=


13

Grading
Counties and IEP teams should exercise flexibility to ensure students with disabilities continue 
to make progress towards their goals on the IEP. Progress reports rather than grades should be 
considered for students with disabilities during this unprecedented time. When grading/assessing 
student effort, it is important to note the priority is to assess in a manner that supports motivation, 
participation, and enhances growth during remote learning. Assessment should be ongoing, related 
to student’s mastery of content, and supportive of their efforts. Where possible and practical, 
student learning during this pandemic should be formatively assessed. Grading is feedback and 
communication with an emphasis on learning not on compliance and should not have a negative 
impact because of remote learning. Only enhancement of grades should be considered. 

Every effort should be made for collaboration between special educators, related service providers 
and general educators when determining progress. Assessments should be as inclusive as possible. 
Suggestions for assessments and grading practices that most benefit students with disabilities 
include rubrics, performance-based assessments, portfolios, video responses, audio recordings, 
projects, choice boards, and other artifacts. The mode at which a student provides evidence of 
learning should be differentiated based upon student circumstances. The decision to provide 
summative grades or report cards during the remote learning period will remain local. 

Social Emotional Considerations 
It is imperative during this time that districts and schools create remote learning that attends 
to student’s social and emotional needs. Students may be anxious and look to their parents 
and teachers for guidance about their concerns related to COVID-19. Teaching students positive 
preventive measures, talking with them about their fears, and giving them a sense of some control 
over their risk of infection can help reduce anxiety. Being honest and accurate while remaining 
calm can help to ease fears and reassure students. This should be done while acknowledging 
that students’ situations and contexts may vary greatly. Utilize trauma-informed practices when 
appropriate and provide linkages to school and community resources to provide mental health 
supports. Understanding the Family Educational Rights and Privacy Act (FERPA) helps enable school 
officials to act quickly and with certainty when confronting challenges that affect the health or 
safety of students or other individuals. Refer to the document here: Student Privacy Policy Office 
(wvde.us/usde-student-privacy) (US Department of Education).

The Substance Abuse and Mental Health Services Administration, in their Talking with Children: Tips 
for Caregivers, Parents and Teachers during Infectious Disease Outbreaks (wvde.us/mental-health), 
recommends that we pay attention and be good listeners. “Parents, teachers, and other caregivers 
can help children express their emotions through conversation, writing, drawing, playing, and 
singing. Most children want to talk about things that make them anxious and because they stress – 
so let them.”

Most students will manage well with the support of their parents and other family members 
even if showing some signs of anxiety or concerns, such as difficulty sleeping or concentrating. 
Other students may have more risk factors that contribute to more intense reactions, including 
severe anxiety, acting out, depression, and suicidal behaviors. Parents and caregivers should be 
encouraged to contact a professional if their children exhibit significant changes in their behavior. 
For these students, this may mean the involvement of your school’s counselor(s) or your district’s 
school psychologist(s).

https://studentprivacy.ed.gov/sites/default/files/resource_document/file/FERPA%20and%20Coronavirus%20Frequently%20Asked%20Questions_0.pdf
https://store.samhsa.gov/sites/default/files/SAMHSA_Digital_Download/PEP20-01-01-006-508.pdf
https://store.samhsa.gov/sites/default/files/SAMHSA_Digital_Download/PEP20-01-01-006-508.pdf
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For additional information and resources, please visit Special Education and Student Support 
Resources for Families and Educators (wvde.us/student-support-resources) on the WVDE COVID-19 
website at https://wvde.us/covid19/.

OTHER STUDENT ENGAGEMENT OPPORTUNITIES 
These recommendations may need further refinement as counties begin to implement remote 
learning and build a plan that allows for flexibility and unique responses. Based on research-based 
best practices, the following recommendations and guidelines are presented as suggestions for 
counties to consider regarding minimum and maximum times of engagement by each student in 
remote learning activities. 

Student Engagement Timeline Considerations

Grade Level Minimum Maximum
Recommended Length 
of Sustained Attention

PreK 20 minutes/day 60 minutes/day 3-5 minutes
K 30 minutes/ day 90 minutes/day 3-5 minutes
1-2 45 minutes/day 90 minutes/day 5-10 minutes
3-5 60 minutes/day 120 minutes/day 10-15 minutes
6-8 Class: 15 minutes/day

Total: 90 minutes/day
Class: 25 minutes/day
Total: 150 minutes/day

1 subject area or class*

9-12 Class: 20 minutes/day
Total: 120 minutes/day

Class: 30 minutes/day
Total: 180 minutes/day

1 subject area or class*

*In grades 6-12, rather than dividing daily minutes between courses or subjects, consider dedicating 
the minutes to a specific subject area or class per day such as mathematics on Mondays or social 
studies on Thursdays.

Consider Family/Home Context
Since home will be the new classroom, it is critical that remote learning must work in a multitude of 
family and home contexts. It is not only access to technology that must be considered. In this time 
of rapidly changing public health and economic uncertainty, districts must also ensure that their 
method of remote learning accounts for:

ࢡ  Students who are home alone while adults are working
ࢡ  Students who are caretakers for siblings or ill family members
ࢡ  Students who work to help support their family
ࢡ  Students who have special education needs (e.g., children with an IEP, twice- exceptional students)
ࢡ  Students who are coping with the illness or loss of a family member
ࢡ  Students who are struggling with anxiety or depression
ࢡ  Staff who are working remotely and simultaneously planning and delivering remote 

instruction while also providing care for their families and, in many cases, their own children

https://wvde.us/wp-content/uploads/2020/03/SpecialEducation-StudentSupport-FamiliesEducators_final.pdf
https://wvde.us/wp-content/uploads/2020/03/SpecialEducation-StudentSupport-FamiliesEducators_final.pdf
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Counseling
It is important to provide social and emotional support to students at all times, but even more 
essential during the most challenging times because it directly impacts their learning and how 
they view themselves and navigate their world. The health and mental well-being of students 
should be a priority over learning. Provide information to parents about the most appropriate 
ways to communicate with and support their children during the shutdown. Additionally, a list of 
available outside mental health services, social-emotional and physical well-being support should 
be developed and shared with parents and families in effective ways that meet the needs and 
accessibility of all families. Examples of modes of communication may include handwritten letters, 
phone calls, automated calls, etc. 

School counselors should continue to be available to students and provide social-emotional 
supports and resources. Prioritize the most critical social-emotional lessons while continuing 
to provide the school counseling curriculum as much as possible through school/district online 
platforms. Review the WV College- and Career-Readiness Dispositions and Standards for Student 
Success and focus on standards aligned with student needs and related to heightened stress 
students may be experiencing. Please refer to the section on Student Engagement Opportunities at 
each programmatic level for best practices in engaging students of particular grade bands. 

To ensure the needs of at-risk students are being met, develop a plan to check on them on a 
regular basis. In the case where at-risk students have been provided therapy services in the school 
setting by a local mental health agency/provider, contact the provider and create a plan to ensure 
student needs are being continually monitored and addressed. Remind other school personnel of 
the continued responsibility as mandated reporters and the responsibility to students who may 
be more at-risk during this stressful time. If abuse or neglect is suspected, contact Child Protective 
Services immediately. 

During this period of mandatory suspension of in-person instruction, school counselors must 
adhere to the same legal and ethical guidelines as when they are working face-to-face with 
students. Emergency protocols must be in place to deal with students who may be in serious and 
foreseeable harm to themselves or others. These protocols may differ according to school and 
context, but they should always involve informing parents as soon as possible, unless abuse or 
neglect is suspected, in which case child protective services should be contacted. If the student or 
parent cannot be reached by phone, text, or e-mail, contact the local law enforcement to request a 
welfare check. Please refer to the helpline numbers provided below.

Helplines and Resources:
ࢡ  West Virginia Safe Schools Helpline 

1-866-SAFE-WVA (1-866-723-3982)
ࢡ  West Virginia Poison Control Center 

1-800-222-1222
ࢡ  West Virginia Information and Support 

2-1-1
ࢡ  WV State Police: 304-746-2100
ࢡ  WV Division of Homeland Security and 

Emergency Management: 304-558-5380

ࢡ  Emergency Help: 9-1-1
ࢡ  ReClaimWV: wvde.us/reclaimwv
ࢡ  Child & Adult Abuse Hotline: 1-800-352-6513
ࢡ  Suicide Prevention Hotline: 1-800-273-8255
ࢡ  Crisis Text Line:  Text “Hello” to 741741
ࢡ  Hate Crimes Hotline: 1-888-676-5546
ࢡ  Drug Abuse and Referral Hotline 

1-800-662-4357

For additional information and resources, please see the School Counseling Resources on the WVDE 
COVID-19 website at https://wvde.us/covid19/.

https://apps.sos.wv.gov/adlaw/csr/readfile.aspx?DocId=48257&Format=PDF
https://apps.sos.wv.gov/adlaw/csr/readfile.aspx?DocId=48257&Format=PDF
https://wvde.us/reclaimwv/
https://wvde.us/wp-content/uploads/2020/04/20767_SchoolCounselorResources-v3.pdf
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SUMMER OPPORTUNITIES
Free Summer Reading Books for Early Elementary Students 
The WVDE will partner with Marshall University’s June Harless Center and Dolly Parton’s Imagination 
Library to provide high-quality children’s books for exiting kindergarten and first grade children 
throughout West Virginia. It is the intent that these books will be delivered toward the beginning of 
the summer so children can enjoy the books throughout the summer. Family engagement resources 
to accompany the books will be provided, as well as suggestions for educators to heighten 
classroom learning and engagement when the next school year begins.

Free Virtual Summer School for Students
The West Virginia Virtual School will waive all fees for middle and high school 2020 summer school 
options.

ࢡ  Students currently in original-credit courses and unable to finish by the end of the school 
year may continue until July 31, 2020, at no charge. 

ࢡ  Registration for new courses will begin May 1, 2020. 
ࢡ  All summer school courses should be completed by July 31, 2020. 

For more information regarding WVVS summer school opportunities, contact Gloria Burdette at 
gkburdet@k12.wv.us.

Free Credit Recovery for Students
The West Virginia Virtual School will offer free credit recovery through the onTargetWV program for 
students who have failed credits.

ࢡ  For this year only, available to students who were failing courses as of March 13, 2020
ࢡ  Counties may register students for summer school courses beginning May 1, 2020. 
ࢡ  All credit recovery courses will end on July 31, 2020. 

For more information regarding WVVS summer school credit recovery opportunities, contact Gloria 
Burdette at gkburdet@k12.wv.us. 

Free Summer Professional Learning for Teachers
Teachers will have access to several professional learning options leading up to the beginning of 
the 2020-21 school year. These include, but may not be limited to:

ࢡ  math4Life online coursework available at no cost to West Virginia educators during Summer 
2020 specific to elementary math modules, Algebra I and Geometry math modules
• Algebra I and Geometry study guides will also be open for Praxis test preparation. 
• Visit https://wvde.state.wv.us/elearning/ for additional details.

ࢡ  WVLearns three-credit hour no-cost online courses will be provided during the Summer 
I course session for West Virginia educators working toward 2020 and beyond certificate 
renewal and/or salary reclassification. 
• Registration for the Summer I 2020 session will open April 1, 2020. 
• Registration for the Summer II 1-hour courses will open on June 1, 2020. 
• Visit https://wvde.state.wv.us/elearning/ for additional details.
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SCHOOL NURSE SUPPORTS
School nurses have a unique role to play during the COVID-19 crisis. It is recommended that 
school nurses work with central office staff and share updates from the Department of Health 
Human Resources (DHHR), the Centers for Disease Control and Prevention (CDC), and local health 
departments. School nurses should also be serving as resources for continued infection control 
measures as essential personnel and volunteers carry out the tasks required to sustain our learning 
communities through this crisis. 

School nurses may be called upon to actively monitor food distribution sites to help counties 
assure the local deliveries are completed within the existing COVID-19 guidelines. School nurses 
should support their county’s child nutrition directors as they work to meet the special dietary 
needs of students. Vended meals boxes are basic meals only. Nurses can support families with 
meal boxes by checking items and providing counseling on carb counting, food allergies, and other 
special dietary needs. Nurses may also provide coordination for nutritional needs of students 
requiring tube feeding. 

Since school nurses have some students who seek them out frequently, these students need to 
be able to contact their nurse for that social-emotional support or health guidance upon which 
they rely. This can be accomplished through telephone contact or other telehealth modalities. 
The West Virginia Board of Examiners for Registered Professional Nurses issued a statement on 
March 27, 2020 that provide school nurses the flexibility to practice through telehealth during this 
pandemic. Best practice guidelines must still be followed along with the flexibility. Additionally, 
if a student was being monitored by the school nurse, alternate plans should be developed 
with the student, parent, and provider to ensure that the student’s health issue continues to be 
monitored. School nurses should provide support to educators and students by ensuring that all 
students with health care plans have the medically-related resources at home needed to remain 
safe, healthy and engaged in learning.

COMMUNICATION
The county plan should prioritize that each student has the benefit of one adult to work with during 
the remote process. Family and community access to the county plan and direction is essential in a 
remote learning environment. Suggested guidelines include: 

ࢡ  Clearly communicate expectations including timelines and expectations with families, 
students and staff
• Be clear, consistent, and concise
• Define words, acronyms, terms, and ideas to avoid miscommunication 
• Clearly define communication with students, families, and staff
• Encourage and maintain ongoing two-way communication with all stakeholders

ࢡ  It is important to note all staff communication with students in the remote learning 
environments should be in accordance with local and state policies and agreements 
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EVALUATION
Flexibility has been granted to allow educators, while working remotely, to complete observations 
and finalize summative evaluations for the 2019-2020 school year.  The deadline for the completion 
of final observations will be extended to May 31, 2020, while the deadline for finalizing evaluations 
will be extended to June 30, 2020.  In addition, the 30-minute classroom observation requirement 
has been waived to allow evaluators to base observations on teacher engagement with students in 
the current remote learning situation. 

NEXT STEPS
If the mandatory suspension of in-person instruction extends beyond May 1st, county school 
districts will be required to create a remote learning contingency plan unique to their county needs. 
Considerations include the following: 

ࢡ  Develop a remote contingency learning plan for the remainder of the school year and address 
if and how summer months will prepare students for the upcoming year.

ࢡ  Consider best approaches to honor student work, adoption of pass/no-credit grading, 
competency-based credit, or other grading methods determined by the county.

ࢡ  Prepare to interact with students digitally and non-digitally. 
ࢡ  Continue social and emotional supports. 
ࢡ  Review and consider summer learning opportunities to further prepare students for 

upcoming year.
ࢡ  Assure that Special Education students’ needs and IEPs are being met
ࢡ  Consider “re-entry” which might include additional mental health care, physical health care, 

blended learning, and county-wide digital remote learning at the county-level in emergency 
situations.

ࢡ  Assess county-level strengths and weaknesses during the COVID-19 crisis to identify and 
address gaps.

CONTACT INFORMATION
If you have further questions, please contact the WVDE Division of Teaching and Learning at
304-558-8098

ࢡ  Assistant Superintendent Jan Barth, Ed.D., at Jan.Barth@k12.wv.us
ࢡ  Executive Director of the Office of Middle and Secondary Learning Joey Wiseman at rjwisema@k12.wv.us
ࢡ  Executive Director of the Office Early and Elementary Learning Monica DellaMea at mdellamea@k12.wv.us
ࢡ  Executive Director of the Office of Special Education and Student Support Susan Beck, at sbeck@k12.wv.us
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APPENDIX A • SENIOR CONCERNS

College Board Plans for AP Credit 
(2020)

College/University Plans for Dual Credit 
(2020)

All 2020 AP exams will be digitally 
administered from May 11 - 22 and make-up 
exam dates are from June 1 - 5. Students have 
the option to take exams at home if schools 
do not reopen.

Counties will work with individual colleges and 
universities to determine the completion of 
dual credit courses.

Each AP exam will assess the same information 
nationally.  

Schools should plan to complete the dual 
credit for the student or should the course not 
be completed, offer a refund.

College Board determined they would test 75% 
of each of the AP content areas to be tested. 

In the event the courses cannot be completed 
and the course is a requirement for 
graduation, K-12 will make the decision for 
the high school portion of the course and 
the college portion of would be recorded as a 
withdrawal.

For most AP courses, the exam design has 
changed to the following format:

ࢡ  Free response question(s)
ࢡ  No multiple choice questions

Consistent with the Higher Education Policy 
Commission and the Council for Community 
and Technical College Education policies, 
credit hours generated by high school students 
registered in college classes will accrue to the 
institution granting the credit.

AP Art, AP Computer Science Principles, and 
AP Research and Seminar will use portfolio 
submissions and will not have a separate 
online exam.

Additional guidance forthcoming.

Students taking world languages will complete 
two spoken tasks.
Exams will be scored and returned to students 
as close to the normal July timeframe as 
possible. AP teachers will receive their 
students’ responses by May 26 for students 
taking exams during the May testing window.
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College Board Plans for AP Credit 
(2020)

College/University Plans for Dual Credit 
(2020)

1. Students must generally score 3 or above 
to receive credit by universities; however, 
it is at the discretion of each university 
to determine how credit is granted. High 
school students completing advanced 
placement examinations of the College 
Board with a minimum score of 3 will 
receive credit at any institution in the 
West Virginia Higher Education Policy 
Commission and the Community and 
Technical College System of West Virginia; 

2. When the examination is in the area of the 
student’s major, the institution will award 
credit toward the major or core curriculum;

3. An academic department within the 
institution, upon approval of the 
institutional faculty, may require a higher 
score than 3 on an Advanced Placement 
test if the credit is to be used toward 
meeting a course requirement for a major 
in the department; and

4. Credits awarded by regionally accredited 
institutions of higher education for 
successful completion of Advanced 
Placement exams are transferable to the 
other state colleges and universities in 
accordance with the Advanced Placement 
policy of the receiving institution.

Credits are awarded once an official score 
report is received and the student is enrolled 
in the receiving institution.
Contact Karen Linville at 304-558-5325 or  
karen.linville@k12.wv.us

Contact Derek Lambert at 304-558-5325 or 
drlambert@k12.wv.us

mailto:karen.linville@k12.wv.us
mailto:drlambert@k12.wv.us
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Topic SAT (College Board) ACT
Current Status for 
National Saturday 
Spring Testing

College Board has canceled all spring 
testing dates, including June 6, 2020, date.

ACT is offering flexible scheduling 
throughout the months of June and July 
and will provide students with reschedule 
options – without change fees – for June 
13 to June 20 and for July 18 to July 25. 
Students may also make free test date 
changes from the June to the July national 
test date.

Current Status for 
School Day Testing 
Spring Testing 
for states with 
contracts

College Board is working directly with state 
partners, including West Virginia, regarding 
the canceled March 25, April 14, and April 
28, 2020 SAT School Day testing. (WV has a 
state contract with College Board.)

ACT is working directly with state partners 
to offer alternate administration solutions 
for ACT State Testing. (WV does not have a 
state contract with ACT.)

Status for National 
Saturday Fall 
Testing

College Board is planning additional 
weekend administration dates allowing 
for Saturday national testing every month 
between August and December. Students 
who were registered for June and those in 
the high school class of 2021 who do not 
have SAT scores will have early access to 
registration.

In addition to three previously planned 
fall/winter 2020 national test dates in 
September, October, and December, ACT 
will offer a remote proctoring option for 
the ACT test, allowing students to take the 
test at their home on a computer. (See 
additional information below).

Status for Fall WV 
School Day Testing
(State Contract)

College Board is still working with 
contracted state partners to provide 
optional September SAT School Day 
test dates.

Not applicable to West Virginia

If school does not 
open in Fall 2020

In the unlikely event that schools do not 
reopen this fall, the College Board will 
provide a digital SAT for home use.

ACT will launch the test-at-home option 
in later fall/early winter 2020 as part of its 
national testing program.

Online resources The College Board and Khan Academy 
continue to provide free resources 
online, including full-length practice 
tests and personalized learning tools at 
khanacademy.org/sat. College Board also 
has opened the College Board Question 
Bank Repository.

ACT offers practice opportunities on ACT 
Academy, including the opportunity to 
input scores and improve skills through 
video lessons, interactive practice 
questions, full-length practice tests, 
educational games. Other resources also 
are available.

State testing 
updates

Website updated 04.16.2020  
collegereadiness.collegeboard.org/sat

www.act.org

Free Test Prep Free SAT test prep courses available at 
CFWV.com.

Free ACT test prep courses available at 
CFWV.com.

If you have additional questions, please contact Dr. Vaughn G. Rhudy, Executive Director,  
vrhudy@k12.wv.us

http://collegereadiness.collegeboard.org/sat
http://www.act.org
http://CFWV.com
http://CFWV.com
mailto:vrhudy@k12.wv.us
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PROMISE Scholarship Other Financial Aid
The West Virginia Higher Education Policy 
Commission (Commission) will extend the 
testing deadline and will seek additional testing 
opportunities for 2020 PROMISE applicants in 
qualifying for the PROMISE Scholarship for the 
2020-21 academic year.

WVHEPC approved suspending the GPA 
requirements to renew Higher Education Grant, 
Underwood-Smith Teacher Scholarship, and 
Engineering, Science & Technology Scholarship 
from 2019-20 to 2020-21.

Students will now be able to qualify for PROMISE 
for the fall semester by taking an ACT or SAT test 
by the end of October 2020.

For students applying for the Higher Education 
Grant, the state’s need-based financial aid 
program, the application deadline has been 
extended to May 15, 2020.

Students will be able to use scores from residual 
tests, which are the same as the national ACT or 
SAT but administered, scored, and accepted by 
state colleges.

All other state financial aid requirements remain 
the same for renewing state aid, including 
earned credit hours.

WVHEPC will be working with public colleges and 
universities across the state on the possibility 
of residual testing opportunities. In addition, 
students will be able to take any national ACT or 
SAT testing that is scheduled between now and 
the deadline extension to qualify for PROMISE.

Additional information will be posted on the 
Commission’s website at www.wvhepc.edu as it 
becomes available. Questions can be directed to 
the state’s financial aid hotline: 877-987-7664. 

For the scholarship program to receive test 
scores most quickly, students should enter the 
code 4539 when taking the ACT, and 3456 for 
the SAT.

Coronavirus (COVID-19) and Student Loans:
Legal Aid of West Virginia has developed a 
resource page for families with student loan 
information.  
https://www.lawv.net/Resources/Self-Help-
Library/Coronavirus/Coronavirus-COVID-19-and-
Student-Loans

All other eligibility requirements, including test 
score requirements, remain the same:

ࢡ  ACT: 22 composite score with a minimum 
of 20 in English, math, science, and 
reading.

ࢡ  SAT: 1100 total score with a minimum of 
520 in math, and 530 in evidence-based 
reading and writing.

Contact Division of Financial Aid at 304-558-4618 
or wvfinancialaid@wvhepc.edu

Contact Division of Financial Aid at 304-558-4618 
or wvfinancialaid@wvhepc.edu

New Student Orientation (2020)
ࢡ  Replacing an on-campus new student orientation experience typically held the month of June 

or other summer months will be determined by each institution due to COVID-19.
ࢡ  Students should reach out directly to the college they plan to attend to determine how their 

new student orientation program will be delivered.
ࢡ  Updates regarding new student orientation may be located by visiting the institutions 

website, or by contacting the office of admissions at each campus.

http://www.wvhepc.edu
https://www.lawv.net/Resources/Self-Help-Library/Coronavirus/Coronavirus-COVID-19-and-Student-Loans
https://www.lawv.net/Resources/Self-Help-Library/Coronavirus/Coronavirus-COVID-19-and-Student-Loans
https://www.lawv.net/Resources/Self-Help-Library/Coronavirus/Coronavirus-COVID-19-and-Student-Loans
mailto:wvfinancialaid@wvhepc.edu
mailto:wvfinancialaid@wvhepc.edu
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In order to ensure proper preparation for end-of-school procedures to close school facilities, school employees 
must enter these facilities. 

Tending to these matters aligns with standing orders issued by Governor Jim Justice as his directive allows for 
the supporting of essential services. These procedures can be accomplished in accordance with social distancing 
guidelines and without unnecessary congregations of people. The following guidance will assist in protecting the 
health and safety of school service personnel as schools are opened for students to retrieve their belongings 
and for them to return school-issued property; and as school employees prepare to close schools for the end of 
the academic year.

ࢡ  Schools must adhere to 64 CSR 114 Public Health Standards for Businesses Remaining Open During the 
COVID-19 Outbreak related to the number of students (families/guardians) allowed in the building at one time 
(2/1000sq. ft. – this only applies to students/families/guardians and does not include school personnel).

ࢡ  Everyone in the facilities, including staff, must practice appropriate social distancing.
ࢡ  To limit the number of staff in school buildings, only those directly involved in tasks at hand should be on 

the premises, and employees are strongly discouraged from bringing their own children into the facility. The 
children would not be considered staff.

ࢡ  Highly touched surfaces (i.e. door handles) should be cleaned frequently and facilities disinfected while staff 
are present and during times designated for students/families/guardians to pick up personal belongings.

Cleaning

ࢡ  Clean surfaces with cleaning agents that are normally used in these areas and follow the directions on the 
label. Practice routine cleaning of frequently touched surfaces.

ࢡ  Highly touched surfaces include: Tables, doorknobs, light switches, countertops, handles, desks, phones, 
keyboards, toilets, faucets, sinks, etc.

Disinfecting

ࢡ  Clean the area or item with soap and water or another detergent if it is dirty. Then, use disinfectant.
ࢡ  Use of an EPA-registered household disinfectant is recommended. Follow the instructions on the label to 

ensure safe and effective use of the product.
ࢡ  Diluted household bleach solutions may also be used if appropriate for the surface.

• Check the label to see if your bleach is intended for disinfection, and ensure the product is not past its 
expiration date. Some bleaches, such as those designed for safe use on colored clothing or for whitening 
may not be suitable for disinfection.

• Unexpired household bleach will be effective against coronaviruses when properly diluted. 
Follow manufacturer’s instructions for application and proper ventilation. Never mix household bleach 
with ammonia or any other cleanser. Leave solution on the surface for at least one minute.

• To make a bleach solution, mix:
 » 5 tablespoons (1/3 cup) bleach per gallon of water; or
 » 4 teaspoons bleach per quart of water

ࢡ  Alcohol solutions with at least 70% alcohol may also be used.

Guidance for Closing School FacilitiesAPPENDIX B • GUIDANCE FOR CLOSING SCHOOL FACILITIES
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Soft surfaces

For soft surfaces such as carpeted floor, rugs and drapes
ࢡ  Clean the surface using soap and water or with cleaners appropriate for use on these surfaces.
ࢡ  Launder items (if possible) according to the manufacturer’s instructions. Use the warmest appropriate water 

setting and dry items completely. 
OR

ࢡ  Disinfect with an EPA-registered household disinfectant. These disinfectants meet EPA’s criteria for use 
against COVID-19.

Electronics

For electronics, such as tablets, touch screens, keyboards and remote controls.
ࢡ  Consider putting a wipeable cover on electronics.
ࢡ  Follow manufacturer’s instruction for cleaning and disinfecting.

• If no guidance, use alcohol-based wipes containing at least 70% alcohol. Dry surface thoroughly.

Laundry

For clothing, towels, linens and other items
ࢡ  Launder items according to the manufacturer’s instructions. Use the warmest appropriate water setting and 

dry items completely.
ࢡ  Wear disposable gloves when handling dirty laundry from a person who is sick.
ࢡ  Dirty laundry from a person who is sick can be washed with other people’s items.
ࢡ  Do not shake dirty laundry.
ࢡ  Clean and disinfect clothes hampers according to guidance above for surfaces.
ࢡ  Remove gloves, and wash hands right away.

When Cleaning

ࢡ  Wear disposable gloves for all tasks in the cleaning process, including handling trash.
• Additional protective equipment might be needed based on the cleaning/disinfectant products being 

used and whether there is a risk of splash.
• Gloves should be removed carefully to avoid contamination of the wearer and the surrounding area.

ࢡ  Wash your hands often with soap and water for 20 seconds
• Always wash immediately after removing gloves and after contact with a person who is sick.
• Hand sanitizer: Hands should always be washed unless there is no access to soap and water. If soap and 

water are not available, an alcohol-based hand sanitizer that contains at least 60% alcohol may be used.
ࢡ  Additional key times to wash hands include:

• After blowing one’s nose, coughing or sneezing;
• After using the restroom;
• Before eating or preparing food;
• After contact with animals or pets; and
• Before and after providing routine care for another person who needs assistance (e.g., a child).

Information compiled from West Virginia Department of Health and Human Resources and Centers for Disease Control and Prevention resources.



W. Clayton Burch
West Virginia Superintendent of Schools
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