
 

   
 

and i don't have the option because i've used all of mine  

Episode #38: Interview with Dr. Richard Cash  

 Becky Lewis: Hello fellow educators and welcome to episode 38 of the leaders of Literacy Podcast. I'm 

your host, Becky Lewis.  I just wanted to let you know about a little summer change before we dive into 

this episode. So, for the months of June, July and August we are going to be going down to one episode 

a month to give you time to recharge and reflect on your school year and prepare for the upcoming 

year. With that being said, I'm really excited about today's episode. 

 My co-host is Brandie Turner this month and we are pleased to sit down with our special guest Doctor 

Richard Cash.  Today we are talking all about self-regulation in the classroom and doctor Cash is going to 

be sharing his knowledge and experience with us today.  

This is the West Virginia leaders of literacy podcast where we engage in educational conversations to 

strengthen early literacy in West Virginia. Are you ready to become a leader of literacy? 

 Hello Brandie, thank you for co-hosting with me this month. 

 Brandie Turner: Hi Becky, I am thrilled to be here today. So many students enter our classrooms each 

year who have faced events or issues that affect their executive functioning. And I know Becky and I 

have done previous episodes that focus on executive functioning, especially in our younger students, 

and this is something that is the case in children and adults of all ages. And it also impacts their ability to 

self-regulate.  The students simply do not have the tools that they need to focus and pay attention. Keep 

their emotions in check, adjust to change or handle frustrations that come with interacting with others 

or learning new things. 

 Becky Lewis: Right, and we know that this makes it very challenging to complete task in the classroom 

and it ultimately not only impacts their ability to read at grade level, which is the mission here on the 

campaign for grade level reading. But it also impacts so many other areas, including attendance. 

 So we know it's very critical to provide our students with those tools to be able to self-regulate. So here 

to help us learn more about self-regulation is an expert in the field, Dr. Richard cash. Dr. Cash is an 

award-winning educator and author best known for his work in differentiation and advanced learners. 

His range of experience includes teaching curriculum, coordination, and program administration. 

Currently, he's a respected education consultant.  Dr. Cash has also authored many books, including one 

that we're going to focus on today, and that many of our listeners have received and are familiar with 

which is Advancing Differentiation: Thinking and Learning for the 21st Century.  So, Dr. Cash welcome to 

the podcast and thank you so much for taking time out of your busy day to speak with us. 

 Dr. Richard Cash: Well, thank you and I'm glad to be here and hello to all my friends there in West 

Virginia. 

 Becky Lewis: We have used your book that I mentioned Advancing Differentiation a lot to increase 

student achievement in general, but more specifically to learn more about self-regulation for learning.  

So, to begin our conversation, could you please give our listeners with a definition of self-regulation? 



 

   
 

 Dr. Richard Cash:  I would love to. Self-regulation is a tri-dimensional concept of who we are as 

learners. So, what that means is that if you think about an equilateral triangle, there are three sides to 

that triangle and that is who we are as learners.  OK, so we have the A side to us, which is the affect 

side. So how we feel about a learning situation will determine the focus of our attention.  So, if we don't 

feel good about where we are, we don't feel good about a particular topic. We're not going to pay 

attention to it. 

Then you have the B side, which is the behavioral side, and the behavioral side is that it's all behavior, so 

the literacy strategies that we use when we read. 

How we keep ourselves on task you know moving from place to place in the classroom. How we 

collaborate with others, how we communicate to others that that's all the behavioral side to us. 

 The third dimension is oftentimes the dimension that gets forgotten, especially when you're looking at 

SEL programs. Social emotional programs. Those are only dealing with the two sides, the affect and the 

behavior so affect is the emotional side behavior is the social side. What we forget about is the cognitive 

side and the cognitive side is the C in the ABC's of self-regulation. 

 The C is cognition and cognition is in three tiers, so the first tier is the metacognition level. So that's we 

all say that's our thinking about our own thinking. But really, what it is is how we believe ourselves to be 

as a learner. So, if I don't believe myself to be a good reader, therefore I'm not going to be a good 

reader, so it's kind of a Pigmalión kind of thing. 

Above that is what is called infra-cognition and I titled that because that is the structure of thinking, so 

the structures of thinking or critical thinking, creative thinking, problem solving, decision making. 

 But it's also where our self-efficacy resides, so if a child doesn't believe they have the skills or the 

strategies to do that which we want them to do, you know that pulls down their self-belief and 

therefore they don't have self-efficacy to be able to do it. 

 Above that, the highest level of cognition then called metaphysical cognition. Now most people don't 

reach metaphysical cognition until you know late, high school, maybe college and maybe even post 

college is when most of us will hit metaphysical cognition. That's that existential thinking kind of thinking 

beyond the self-theoretical kind of stuff. 

 However, when any one of the ABC's; affect, behavior, cognition of SRL are out of balance, it's going to 

pull the other two with it.  So, this is why I believe we need to go beyond SEL and go into SRL, self-

regulated learning because this is where we balance those three together. We cannot forget one side of 

the dimension, so I'm always asking teachers to ask about “How are you feeling about this?” That's the A 

side. “What are you doing?” That's the B side. And “what do you think you need to do next?” OK, and 

that's the C side, so it's always keeping those three in line. 

 Brandie Turner: That is so interesting that you bring up you know how those three areas impact our 

learners. And just like with our typical academics, we know that students come to us at varying levels in 

their academics, and so knowing that they will also come to us at those varying levels with self-

regulation is certainly important.  And not just self-regulation as a whole, but different levels within 

those three points, right?  

Dr. Richard Cash: Absolutely yeah. 



 

   
 

Brandie Turner: So, you kind of hit on this a little bit, and I don't know if you want to dig a little deeper, 

but is there a strategy that teachers can employ to help identify and you know, perhaps support 

students that are on that low end of the SRL scale? 

 Dr. Richard Cash: Yes, you know, I'm glad you asked that because self-regulation for learning is not 

natural to us. We're naturally inclined to think creatively and critically and make decisions that that. 

That's a part of who we are as humans, because we want to survive. However, when we're talking in the 

classroom, the complexities of learning are so much more sophisticated than just surviving, so we do 

need to teach kids how to manage themselves. So, understanding that self-regulation is not natural to 

us. It is a learned process. So, there are stages that we go through in that development. The first stage is 

modeling and observing, so we need to see people doing it. OK, so you typically think of modeling and 

observing in the primary years, right? The you know stuff we do in pre-K and kindergarten is all you we 

do it for you and then you do it with us and all that stuff. So, we've got to see it happening, right? Then 

we move into what's called copy and do. And then you're going to copy it exactly the way you were 

taught it. So, this is why in early literacy you do a lot of that recall. The teacher reads it and the student 

just parrots it back. That is part of the copy and do stage of fluency, right? 

 Then you move up into what is called practice and refinement. In practice and refinement, again, in the 

literacy world is where I'm going to now be reading by myself and kind of, you know, we use those little 

phone things, so the kids are talking into their own ear because what they're doing is they're practicing 

their fluency and they're starting to monitor themselves to then become more independent with it. 

Which is the fourth stage that's independence and application, so the independent stage is where I can 

do it without you telling me how to do it. OK, so just like the GRR or the gradual release of responsibility, 

that actually should be titled the gradual release of control. Because when the teacher has the control, 

the students don't develop responsibility. That's all-self-regulation. That is where the GRC came from is 

from the studies on self-regulation. So, when we let go of things kids naturally start to develop those 

responsibilities.  

 So, in this case when I'm working with younger kids, I'm going to have to do a lot more modeling. Now if 

I'm working with kids who are raised in poverty, raised in a high level of stress, I can guarantee you 

they're not getting some really solid modeling going on at home.  And this is not a shame and blame. I'm 

not here to shame parents at all. I'm just saying that this is what happens. 

 And so, what we've got to do is we've got to do a lot of that overt modeling in the classroom. Which 

means, even at senior level high school level, I'm going to have to model for my kids how to manage my 

emotional responses, my affect.  What are the behaviors that are going to be expected in the classroom 

and I'm going to have to model the thinking process because it is not something that may necessarily be 

natural to that child, because maybe it's not a common practice at home. OK, so what teachers should 

really be looking for are how independent is that child? Now, I do want to clarify the term independent 

here.  Independent means that the teacher sets the goal, and the student goes as it goes and does it and 

comes back with whatever it is. That's independent. Where we really want to move kids to is what is 

called self-directed learning. That's where I, as the learner, set the goal. I decide what I want to achieve 

and then I consult with the teacher to say how am I going to get to this particular point. So, the 

independence is one thing.  But really, self-directed is what we want our kids to be by the time they 

leave us at, you know, high school. We want them to be self-directed because when you go to college, 

or you go post-secondary you are determining what you want to do. So, we've got to train kids all the 



 

   
 

way along the process starting very early. You can't start this at 3rd grade because we all have read that 

research that says by third grade they're lost. So, we got to start this stuff early and I'm saying pre-K.  

How do we help pre-kindergarteners determine what they would like to learn? Build on that. That 

makes them feel good. You know, because you're interested and therefore you feel good about it. 

Behaviorally, you know how to get there. See, you feel good about yourself, and you've got these good 

thoughts running through your head. So, it is a learned process, and it develops over time. So, what 

teachers really should be looking for is how self-directed is that child not just independent but self-

directed? 

 Brandie Turner:  I absolutely love how what you are saying connects with our work for the Campaign 

for Grade-Level Reading and we talk to teachers a lot about helping children set their own goals and 

providing them immediate feedback so that they can adjust and make changes in order to reach that 

goal. And that obviously is something that is the case, not just in academics, but in something like their 

emotions or you know their self-regulation goals. I think you addressed the misconception that these 

strategies are only to be used with students with special needs, whether that be on the low end of the 

special needs' spectrum or the high end of the spectrum.  I don't know if there's anything in addition you 

want to say about that, but if not, I feel like you addressed it. 

 Dr. Richard Cash:  Yeah, I do want to say a little bit more about that. I have the most amazing colleague 

that I work with. Her name is Dr. Katie McKnight or Katherine McKnight. She's a literacy queen and you 

know, we do our “coffees with Katie and Richard” and we found that her work on the development of 

literacy and my work on the development of self-regulation were tied hand in hand. They were tied 

together. So, when we look at those early literacy strategies, those are the modeling and observing. 

When kids are parroting, that's the copy and do. When they're reading by themselves, that's practice 

and refinement. And ultimately, when they start choosing their own books, even at kindergarten, that's 

the independence and application. So, you're right, it is not just something for kids with special needs or 

those kids who are needing a lot more supports. This is for all kids. This is let me tell you it's even for all 

adults, especially you know during this time of COVID. We all kind of got deregulated. The structures 

were taken away from us. That's one of my concerns about kids returning to in person learning is our 

kids are coming back to school with having forgotten how to go to school. They are not going to know 

what to do. You know, because they haven't done it for a year, and I fear that it's not a learning loss. It's 

more of a self-regulation loss. How do I stay on task? Because kids didn't have to stand task in the virtual 

world, they could turn their camera off and be walking around the house. They could go, you know, lay 

down on the couch and watch TV. You know, because there were no structures for them, and so I think 

this is something we really need to pay attention to in the classroom is keeping that structure solid. So, 

I've got a blog posting that happens on freespirit.com, which is my publisher and I've got a series going 

on that's called when students return, and I do talk about the self-regulation and it's about keeping 

consistency. I think that's going to be really super important right now in this time, as kids return, even if 

it's now or it's this fall.  Teachers have to stay consistent, and the consistency means that not a lot of 

interruptions going on in the classroom.  So, principals no announcements during class time. If it's that 

important, then you walk down to that classroom. Stop making announcements because they interrupt 

the learning process. Consistency, not only in what happens in the classroom, but mood. The mood of 

the teacher is really important. Our own mood because we have to remember that we are modeling for 

our children. 



 

   
 

 Everything that we do in that classroom. They are watching us. They are paying attention to us. The 

other thing is consistency with behavioral management. That the rules apply equitably across the 

population of students. And I say equitably not equally. Equitably, because if I have a kid who's ASD, 

autism spectrum disorder, I'm going to cut that kid a little slack. Uh, because that is a disability. I'm going 

to hold all kids accountable to make sure that they know what the consequences are and what the 

rewards are.  They need to know that. I'm also going to be the one that is going to model my own 

thinking. So, I'm going to be modeling it openly with my kids. “Kids, here's what I'm thinking as I read 

this book and I see that little Red Riding Hood is not going to obey her mom and she's going to walk 

through the woods rather than take the long way to grandma's house. Hmm, I'm thinking something 

could happen. What do you think?” OK, so it's always trying to model that thinking process for our kids. 

Model how we maintain our composure when things get stressful. Model how to do those appropriate 

behaviors when things get tough. You know breathing, counting to 10, all those things are really 

important that kids need to have modeled for them. All kids, not just kids who are on the need of 

greater support, but all kids. And adults too. We all need this too. 

 Brandie Turner: So, you just have me thinking. I'm a parent of a soon to be 2-year-old and 

 Dr. Richard Cash: I'm sorry. 

 Brandie Turner: You know exactly! Everything you're saying I'm like, yes! it's so you know it applies to 

children who are not school aged. So, while this episode we’re generally focusing on school aged 

children, I think our parents and teachers who are daycare providers or childcare providers in general 

can certainly be using some of these strategies as well. 

 Dr. Richard Cash: Absolutely, yes. 

 Becky Lewis: Yeah, and I agree, and I have two daughters. I have, one who's 10 and one who's 15 and I 

see myself modeling not in the same ways you do to your 2-year-old, but you do model different 

behaviors that you want them to pick up on and take into adulthood with them. 

 Dr. Richard Cash: Absolutely, and you know, since you have adolescents again, I'm sorry, adolescent 

girls. What the research tells us is that peers, their classmates, their peer group have a profound impact 

on achievement. A profound impact. In fact, it has almost a greater impact than the teacher has. Is that 

you know the peers that you hang out with are going to have a greater impact on your learning than 

possibly teachers. So again, it comes from the modeling how you model those behaviors.  Behaviors the 

affect and the cognition with your children, absolutely. 

 Becky Lewis:  And he touched on this a little bit ago. You were talking about having the students set 

their own goals. And for me this is different than what I was taught to in teacher prep. You were taught 

to set the goals and then monitor the data closely. Look at the numbers, decide if the students meant 

the goals or not.  This is a completely different approach, so could you tell us more about how teachers 

can manage that and work with students to set their own goals and monitor their own learning? 

 Dr. Richard Cash: Sure, I too when I, you know went to teacher school. You were taught to help kids set 

these massive goals and I remember in my early years of teaching and now as I work with schools all 

over the world, they will hold a goal setting conference at the beginning of the school year. And I always 

go back to how many of us set a New Year's resolution. How many of us are still holding true to that 

New Year's resolution after January 15th? OK, because you know the first couple of days after January 



 

   
 

1st the Health Club is like crowded shoulder to shoulder.  By the 15th hardly anybody there, right? Even 

adults can't manage a yearlong goal. I mean how many of us you know. Christian, Catholics, the 40 days 

of Lent. 40 days of holding a goal, that is tough right? So, what I say is small goals. Small goals achieve 

those goals.  And you start feeling good about yourself because learning happens in four phases. So, I 

talked told you about the four stages of self-regulation. Well learning happens in four phases. The first 

phase of learning is I have to feel confident. If I don't feel confident, I'm not going to pay attention right. 

I don't feel good about being there. So, confidence, this is built on success. Well, if I hadn't had any 

successes, how am I going to feel confident? So this is why I'm saying start small. Start with small goals. 

Something that's achievable. Get that goal and you become successful, which builds your confidence 

and confidence breeds success, which breeds confidence. Which comes first, chicken egg? I don't know, 

but we've got to get kids to feel confident. OK, so then once you feel confident. Then you set the goal. 

And the goal really should be about something that is just a little bit beyond your reach. So, we all were 

taught about the zone of proximal development by Vygotsky in 1957. We were all taught that. Well, this 

is where that goal setting comes in. If I set that goal too far out. Too far away from me, you're going to 

need this when you get to college. It's like, no, that's many years down the line.  You're going to need 

this in the next 10 minutes. That's what we're talking about, and especially with littles. With the littles 

we got to say what are we going to accomplish in the next 5 minutes? Set the goal that's achievable. 

 There's a lot of research on goal setting and they were studying Joan Benoit. And you may remember 

Joan Benoit was the first woman to run the marathon in the Olympics. She was the first gold medalist. 

She said, how she achieved success is by setting small incremental goals along the way. Not these big 

chunky ones, but little ones along the way. Because when you feel good, “Oh, I made this one!” you can 

build on that, OK? 

 The third phase of the learning process is exactly what you said. It's about the monitoring. You do have 

to monitor them. But in the monitoring, you either increase the goal or decrease the goal. It's not a bad 

thing to decrease your goal, because if you don't meet it, if you don't meet that goal, you set it too high, 

you're going to feel bad about yourself, so you need to manage it. You do need to manage it. Now 

whether you're going to manage that with data you know, remember, half of your kids are not data 

heads because they're more about the intuitiveness of learning. They're more about their gut, how it 

made them feel. You do have some of your kids that are wanting that quantitative measure, but most of 

your kids don't. They want to just know how good they feel, OK. So that's the third phase is the monitor. 

 The fourth phase of learning oftentimes forgotten is the reflection phase. To sit back and say, how did I 

feel? What did I do that made me successful or unsuccessful? What do I plan to do next time? ABC: 

affect, behavior, cognition? What's my plan for next time?  So, and we know John Dewey said this back, 

you know, in the 30s we learned more from the reflection on the experience than we do from the 

experience itself. So, having kids after I've read a story turn to your partner and say how you think that 

story was going to come out? How did you feel during the story? Were you excited for Little Red or were 

you scared for her? What were you feeling as you were listening to this story? So those four phases: 

feeling confident, setting a goal, monitoring that goal and then reflecting on the goal, sets us up to start 

all over again. 

 So, to your point, I know I'm kind of long winded on this, but to your point, setting yearlong goals is a 

waste of time. It's an absolute waste of time. Because the kids not managing it. For the littles we're 

talking about in the next 10 minutes, next half hour. For intermediate kids maybe it might be half a day. 



 

   
 

For our older students it might be for the full day, or it might be, you know, a week, but it's not going to 

be a yearlong goal 'cause that's not manageable. 

 Brandie Turner: I think that strategy for goal setting, honestly, could even be applied in academics so 

you know during this lesson, the next 20 minutes, for instance, this is our goal. Let's see how we do and 

let's reflect at the end, and I think that's often overlooked in the classroom. Yes, we have our standards 

posted and we talk about you know the task, but we don't always talk about what we want our goal to 

be and how we're going to reflect about it in the end. So again, I think I think it certainly can apply both 

ways. 

I want to shift for just a second. We've been talking about in classroom type strategies. One of the 

webinars that I had the pleasure of attending was "“Self-regulation in the Classroom: Helping Students 

Learn How to Learn”. You spoke about, of course, the hottest topic in education, which is homework and 

the difference between homework versus home study, so could you talk a little bit? About that 

difference. 

 Dr. Richard Cash: Yes, I would love to one of the biggest controversies in education is always about 

homework and the research on homework is fairly generalized to saying that homework, it doesn't really 

have much, much effect in elementary. Has minimal effect at middle school, and it does have some 

effect in high school as long as it stays below 90 minutes per night, not per class, but per night, and you 

know, give and take the 90 minutes. But what we know is it doesn't have any effect in elementary.  

However, as my friend Katie will say, but reading should happen every single night. Absolutely, 

absolutely. That's why I want to get away from the word work. To how do we develop the study habits? 

So, when I think about myself when I went to college I was in the upper 4th of my class. I wasn't the 

valedictorian or anything, but I didn't really learn how to study when I was in high school because we 

didn't really have to study. Then when I went to college the expectation is you studied. You know the 

expectation is ...y didn't get a teacher, a professor that was going to hold your hand to tell you when 

that paper was due. You got in the syllabus that said it's due on this date and there was never any kind 

of monitoring, right. There was no one holding my hand and I didn't learn how to study, and I almost 

failed out my first year of college. I learned this with gifted students is that they don't learn how to study 

in elementary school because they don't have to. They don't learn how to study in middle school 'cause 

they can just get by, and they really don't learn how to study in high school because the courses may be 

too simple for them.  Where it comes crashing in is when they no longer are the big fish in the little 

pond. They're now little fish in a big pond swimming with sharks. So, what I realize is that we are not 

doing a good job of teaching our children how to study. I would much rather have a time of commitment 

at home for them to learn how to study. So, I do have in my book, I've gotten study habits and the first 

one is setting a time. Set a time and hold to that time. So, if I'm going to say to my children. “Kids, we're 

going to spend 5:00 o'clock to 5:30 as study time. That's before dinner. I'm going to be here cooking to 

help you if you need help during this study time.” But that’s study time and it's held religious at home. 

That’s study time. Then it's about making the space. How do I make a space for myself, keeping it clear 

and organized and so forth. So, I go through, I've gotten of them, ten different strategies that you want 

to work on with your kids that teach kids how to then do that thing called study. And then it just 

becomes a habit. It becomes routine for you and that that's why I say get away from the word 

homework. Even though it might be semantics, let's call it home study because it sets you up for 

postsecondary. 



 

   
 

 Becky Lewis: I definitely had that struggle as well when I went to college, just not knowing how to study 

and having to discover that for myself. And it really is a big struggle and I know a lot of our students are 

still experiencing that. So, I love that idea as well, and our message on the campaign as well is about 

homework and how you know there are more valuable ways to spend your time with your students, 

helping them prepare for the future. 

 Sure, so we're coming to a close on our time and we always ask for a tip or piece of advice and our 

podcast is intended for educators and stakeholders who work with young children to prepare them for 

grade level reading by the end of third grade. So, with that in mind, what is the most important thing 

you would recommend for our audience to know about self-regulation for learning. 

 Dr. Richard Cash: Model, model, model. Model all three of those. Model the ABCs of self-regulation for 

your students, saying A: here's how I'm feeling today. You know, I'm a little disorganized because I got 

my COVID shot this morning, and I was running late and so here's what I need to do. I'm going to pause. 

 I'm going to take a deep breath, get myself going. B: behavior. What am I going to do that's going to 

make me successful in this in this lesson? C: here's what I think about myself. Here are the tools that I 

know that I have. Here's my plan for the future. Model, model, model. Overtly model this stuff for your 

students. I don't care what grade they're in. Pre-K all the way up to post high school. We've got a model 

for our kids because that's going to be the most important thing we can do today. 

Becky Lewis: For links to all the resources discussed in this episode, and for additional information, 

please visit our website at WVDE.US/LeadersofLiteracy. Click on podcast and click on the show notes for 

episode 38. Want to learn more about being the leader of literacy?  Be sure to like and subscribe to the 

podcast so you don't miss a single installment. 

In our next episode, we are shaking things up a little more, and next month I'm going to be interviewing 

one of my colleagues, Samantha Statler, on a social emotional resource that she has been utilizing with 

her own child. You won't want to miss it. Thanks for listening. 

  


